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Introduction

After another incredibly successful Paralympic Games, made even more significant 

by the fact that it was a home Games, enthusiasm, interest and support for disability 

sport and sport for disabled people is higher than it ever has been before. 

 

In order to continue momentum and create a lasting legacy for disabled people the 

Home Country Disability Sport organisations and Paralympics GB have refreshed and 

developed an innovative workshop and supporting resources aimed at those who work 

with children, athletes and players with a disability.  The project will be delivered by 

Scottish Disability Sport, Disability Sport Wales and Disability Sport NI(with support of 

Sport NI) within their respective countries. 

 

Most children and young people have their first experience of physical activity 

including sport at school, so it’s an important place for great experiences to take place 

and it is essential that coaches and volunteers continue to ensure children, athletes 

and players have a good experience. 

 

The information included throughout this resource and in the accompanying 

workshop is intended to support those delivering or supporting the delivery, 

enabling them to confidently deliver meaningful, challenging and appropriate sport 

opportunities to disabled pupils. 
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Disability Sport 
Facts and Figures

Nineteen percent (19%) of people of ‘working age’ 
in the UK have an impairment
 
It is difficult to get UK wide figures as most of the research and statistics are separate and 
include/ exclude different groups. It is generally accepted that there are at least 11 million 
people in the UK with a disability. This is 18% of a total population of 61 million people.

Scotland – There is a disabled person, or person with a Limiting Long Term condition living in 1 
in 3 households in Scotland. www.healthscotland.com 
England & Wales – 34% of households in England and Wales have at least 1 person with a 
Limiting long Term Illness. 2001 Census.
Northern Ireland – 21% of adults in NI have at least 1 disability. NI Survey of People with 
Activity Limitations and Disabilities (NISALD) 2006/7.

Source: Office for National Statistics, Labour Force Survey 2007.

Men are more likely to be disabled than women

Department of Work & pensions (DWP) Disability Living Allowance Awards (2005); Male = 52%, 
Women = 48%. Incapacity benefit & Severe Disablement Allowance Awards (2005); Male = 
60%, Female = 40%.
England & Wales – Male = 17%, Female = 16%, (2001 Census)
Scotland – Adults with learning difficulties known to local authorities; Male = 10,002 (55%), 
Female = 8,064 (45%), (May 2003, www.scotland.gov.uk)
Northern Ireland – Incapacity Benefit recipients; Male = 61%, Female = 39%, (Aug.2001, Social 
Security Summary Stat’s NI). Economically inactive due to permanently sick or disabled; Male 
9.7%, Female = 9.0% (2001 Census of population)

Source: www.DWP.gov.uk 

Great Britain and NI came 3rd in the medal table at the London 
2012 Paralympic Games

301 Athletes, aged 15 to 58, competed in 20 Paralympic Sports.

 Position Nation Gold Silver Bronze Total

 1 China 95 71 65 231

 2 Russia 36 38 28 102

 3 Great Britain 34 43 43 120

Source: www.paralympics.org.uk

The percentage of disabled children and young people who take 
part in the nationally recommended level of physical activity is 13%

Nationally recommended levels of physical activity vary within the UK. In part this is due to 
differences in Nations recommended levels of physical activity; but also because it varies by 
age. The recommended minimum for adults is 5 x 30 minutes of moderate intensity exercise 
per week. Government targets for England and Wales are that by 2020, 70% of the population 
will be ‘reasonably active’ whilst in Scotland the target is for 50% of the population to meet 
minimum physical activity levels by 2022 and in Northern Ireland ‘A Fitter Future for All’ 2011-
2022 Framework aims to increase the percentage of adults meeting the recommended levels 
of physical activity above the current 35%.

The report from which the statistics in the questions comes from (Disability Survey 2000) 
identifies that the children and young people consulted reported the following barriers (in order 
of importance and reference):
1. Being reliant on someone else’s time in order to be involved with sport (21%)
2. Inhibition or discrimination (19%)
3. Their impairment (17%)
4. That they rely on other for ‘help’ (16%)
5. Learning or communication difficulties (16%)
6. Lack of interest in sport (13%)
7. Other miscellaneous reasons (9%)
8. A lack of knowledge about where to do sport (4%)

Source: Finch, N. (1999). Disability Survey 2000: Young people with a disability and sport. London: 
Sport England
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Only 12% percentage of disabled children and young people 
are members of Sports Clubs

This is compared to 46% of all young people. The role of sports clubs are identified within the 
survey as being of high importance to children and young disabled people because they can be 
vital in encouraging lifelong participation and involvement, but also to promote social inclusion 
in the community. Fourteen percent of disabled boys, and 10% of disabled girls had been 
members of clubs not organised by their schools – this gender difference is matched within the 
general population of children and young people. 

For those children and young people with profound and multiple impairments, the less 
likely they were to participate in clubs outside of school (e.g. those who identified 7 – 9 
impairments only 8% participated in sports clubs, those who identified 3 – 4 impairments only 
13% participated). However for those who identified having 2 impairments the percentage 
participating in non-school based clubs was slightly higher than for those who reported having 
one impairment (18% and 17% respectively).

The clubs which were identified as most popular (i.e. the clubs which children and young 
disabled people were most represented in) were swimming and diving (4%), Football (4%), 
Gym, gymnastics and trampolining (1%), judo / martial arts (1%) and horse riding (1%).  
However, the most popular setting to take part in sport was in a club environment specifically 
for disabled people (15%)

Source: Finch, N. (1999). Disability Survey 2000: Young people with a disability and sport. London: 
Sport England

Young disabled people in special schools are more likely to 
participate in sport than those in mainstream school.

A tentative explanation is provided within the survey suggesting that the lack of time spent on 
sport in Mainstream educational environments is not due to a lack of enthusiasm or interest 
from the pupils themselves but more because it would appear that the disabled children and 
young people are not being given the opportunity to participate in PE lessons as much as they 
would like to. It may be argued that the level of awareness and training regarding inclusion 
and adaptive sport provided to staff who work in an SEN school is higher than for those working 
within a mainstream education environment. Therefore because they have the knowledge 
and skills to provide meaningful sports sessions, and are aware of the importance of physical 
activity and sport to disabled children and young people, the provision, and therefore 
opportunity is significantly higher to those who attend an SEN school.

Source: Finch, N. (1999). Disability Survey 2000: Young people with a disability and sport. London: 
Sport England

There is currently no specific disability sport pathway in for athletes 
with mental health conditions

People with mental health conditions may take part in sporting activity as part of their rehab, 
and this may include competing in local leagues, however, these opportunities are fragmented 
and will not culminate in any National or International pathway/ opportunity such as National 
Championships. The nature of mental health conditions means that people may recover quite 
quickly and no longer need this service. Other people’s conditions may come and go (e.g. 
Depression). However, this is potentially the largest disability group recognised under the DDA.

Important to stress that this is not a specific area of provision within disability sport. Might be 
useful to refer to definitions of disability and the differences between the DDA definition (which 
included people who are HIV positive, and people who have cancer, etc) and sports definition. 
That isn’t to say that people with mental health conditions can’t or shouldn’t participate in 
sport – there is significant research which suggests exercise, physical activity and sport make 
a positive contribution to an individual’s mental health – there is just no explicit pathway 
available.

Source: http://www.mind.org.uk/help/medical_and_alternative_care/mind_guide_to_physical_activity#
Follow the above link to the MIND website and a range of resources highlighting the 
advantages of exercise to positive mental health. 

Eighty-four percent (84%) of children and young disabled people 
reported that their only experience of sport in school was confined 
to lesson time
 
A very small percentage of children and young disabled people reported taking part in extra 
curricular sport (14%); this percentage is much smaller than for the general population (45%). 
The additional implications of this are that it means that the vast majority of children and 
young disabled people are getting their only experiences of sport within lesson time. This 
means places even more emphasis on those sessions to ensure that those children and young 
people are getting quality opportunity within those times. 

Source: Finch, N. (1999). Disability Survey 2000: Young people with a disability and sport. London: 
Sport England
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The word ‘Paralympics’ is suggested to be blended from the terms 
‘Parallel’ and ‘Olympics’

Source: IPC (2008). History and use of the term Paralympic. http://www.paralympic.org/export/sites/
default/Media_Centre/Media_Information/2008_07_History_and_Use_of_Term_Paralympic.pdf

 

Jonnie Peacock ran the 100m (T43) lower leg amputee in 10.90 
seconds at the Paralympic Games in London 2012. The World 
Record is 10.50 seconds, held by Jonnie Peacock. Usain Bolt holds 
the non-disabled 100m World Record in a time of 9.58 seconds.

Significance of the times included show there has been a rapid development within the world 
of non-disability and disability athletics. These changes occurred with advances in knowledge 
of appropriate training techniques, advances in technology to support training and competition,
focussed coaching, full time training and supporting funding, etc. If the same opportunities
continue to be provided to disabled athletes we will see improvements in times set, with World
Records being broken, and potentially the gap between disabled and non-disabled world record 
times closing. But it is important that the gap does close.

Terminology

Handicapped

✗

Mental Health 
Difficulty


Disabled
Person


Partially 
Sighted


Deaf



Invalid

✗

Non-Disabled



Cripple

✗

Impairment



Person with a 
Disability


Footnote ??
ref within handicapped text

Invalid
This is possibly one of the most contentious of the 
‘inappropriate’ terms, because it is interpreted as being 
in-valid.  Clearly people with and without disability are 
equally valid, and therefore referring to one group as 
‘invalid’ is not appropriate.
Use Instead: Disabled person / Person with a disability.

Cripple
Dictionaries tend to define this term as one which means ‘causing damage to someone 
or something, making them weak or ineffective’
Use Instead: Disabled person / Person with a disability, or potentially if there is a need 
for further detail  wheelchair user, physical disability, Cerebral Palsy, Spina Bifida,
(whatever the impairment is), etc

Handicapped
It’s meaning links to a disadvantage being imposed on some one, and suggests helplessness. 
Use Instead: Disabled person / Person with a disability 1 perhaps wheelchair user.

Deaf
To use the term Deaf to refer to anyone who has a loss of hearing is incorrect.  Individuals who 
have no or some hearing and communicate using sign language way will consider themselves 
to be Deaf; others who use other forms of communication, or who have hearing should not 
necessarily be referred to as deaf.
Use Instead: Deaf / Hard of Hearing.
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Wheelchair 
user


Blind



Hard of 
Hearing


Spastic

✗

Suffers from

✗

Learning
Disability


Wheelchair 
Bound
✗

Able-bodied

✗

Dwarf



Normal

✗

Deaf & Dumb / Dumb / Mute
The term dumb is used within the context of stupidity, but may be intended to refer to a 
person who has communication difficulties. Historically it was used in the in conjunction 
with Deaf (i.e. deaf and dumb), but is considered unacceptable now whether used alone or 
in conjunction with other words regarding disability. This applies to the term mute as well. 
Use Instead: Disabled person / Person with a disability or depending on the context 
perhaps speech and language difficulty.

Retarded / Retard
All of these terms are considered offensive and outdated within the UK when used in the 
context of disability 
Use Instead: Disabled person / Person with a disability, or perhaps learning disability/person 
with a learning disability. 

Normal
Refers to a lack of deviation from average – but it becomes very difficult 
to identify what constitutes ‘normal’.  Often used within the context 
of disability in the following ways ‘normal people and disabled people’ 
therefore inferring that disabled people are not ‘normal’.
Use Instead: Non-disabled and Disabled people.

Wheelchair Bound
This infers that the individual is reluctantly dependent upon the wheelchair, 
where in fact the majority of people who use wheelchairs consider them to be 
associated with freedom and independence
Use Instead: Wheelchair user.

Able-Bodied
Not necessarily as contentious or offensive, but it is inaccurate if all people with disabilities 
(learning, sensory and physical) are associated with not being able-bodied.  In using the 
terms able-bodied and disabled, there is a presumption that all disabled people have 
a physical disability (therefore making them ‘not able-bodied’).  People with a learning 
disability or sensory disability may not have an associated physical disability, and therefore 
are able-bodied.  
Use Instead: Non-disabled.

Mute

✗

Deaf & Dumb/
Dumb
✗

Visually
 Impaired


Physical
Disability


Retarded/
 Retard

✗

Suffers from …
This is an assumption generally made by non-disabled people about disabled people that by 
having a disability they will be suffering from it, have been stricken (or punished) by it, or are a 
victim of it.  It infers and reinforces notions of pity, rather than autonomy, independence and power.  
Use Instead: If there is a need to identify or discuss an individual’s disability with a third 
party or with the disabled person then remove the ‘suffers from…’ (etc), i.e. ‘Bill has Downs 
Syndrome’,  rather than ‘Bill suffers from / is a victim of / was stricken by Downs Syndrome’.

Spastic
Inappropriate when used in reference to a person – i.e. ‘that person is a …’, in this case 
it is considered derogatory. However, it is important for coaches to know if an athlete 
who has cerebral palsy has spasticity, athetosis or ataxia. An athlete who has a hemiplegia 
will have an arm and leg on the same side that is spastic. This is important information for 
the coach, and in this case the term is used appropriately.

Blind
As with Deaf, whilst not in itself a word to be avoided, it should be used correctly 
- it may be that some individuals are blind, i.e. they have no sight, but using this 
term to apply to anyone with a visual impairment is incorrect.
Use Instead: Person with a visual impairment / someone who is partially sighted.

10
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Positive Behaviour:

Consider the following rules to guide positive behavior, and don’t 
assume that … :
 1. … disabled people either want or require your assistance.

 2. … saying ‘no thanks’ to your offer of assistance (no matter how well meaning your offer 
was) is meant as a personal affront.

 3. … if the disabled person does accept your offer of assistance that you then know exactly 
want to do, and proceed to do it for them without consulting with them.

 4. … a person who appears to have a particular disability, also has other disabilities.

 5. … disabled people are worse off than non-disabled people, and therefore should be pitied 
(‘ah bless them’).

 6. … a person who does not have an obvious or visible disability, or who uses assistive 
devices intermittently instead of all the time is faking, imagining, or pretending to have a 
disability.

 7. … if someone isn’t using a wheelchair, that they are not really disabled.

 8. … companions accompanying a disabled person are solely there to assist; it may be that 
someone with a disabled person is their partner, or friend, not their ‘carer’.

 9. … disabled people (particularly people with learning disabilities) are not capable of 
finishing their own sentences.

 10. … disabled people should be treated as children (whether in the way you talk or the things 
you do, i.e. patting people on the head, etc).

Additionally, there are some golden rules which are considered good 
manners1:
1. When asking questions, pose them to the person you are talking to (i.e. the disabled person), not 

the people accompanying them (i.e. those people you assume are caring for that individual).

2. Give change, bills, or receipts to the disabled person if they are the one who has paid for the 
product or service.

3. Only ask personal questions regarding development or acquisition of that persons disability if 
you know them well enough to do that.2

4. If you are taking to someone who uses a wheelchair, do not bend over them, or squat down 
on your haunches. If it is appropriate to sit on a chair / bench next to the person then do so, 
but do not make an extra special effort to go and get a chair or bench so that you can sit 
down because the person you are talking to is using a wheelchair.

5. Do not lean on, hold on to, start moving (i.e. pushing it backwards and forward), or tap with 
your toes, a disabled persons wheelchair (if they use one) – and if the person is not sitting in 
their wheelchair, do not just go over to it and sit in it yourself!

6. When you enter a room, and you know one of the people in the room has a visual 
impairment or is blind, always introduce yourself.

 1. These are written with the assumption that the interaction is occurring between a disabled person and a non-disabled 
person, or two disabled people with different disabilities.

 2. There may well be exceptions to this if you are working within a coaching environment, and specific knowledge relating 
to the persons disability will allow functional ability to be identified, or to ensure that individuals or others safety.

13
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Communication Tips

When communicating with people who have specific impairments the most important thing is 
not to make preconceived assumptions about how that person may wish to receive information. 
In order to ensure that the communication process is appropriate consider some of the 
following pointers:

Top Tips: Deaf or Hard of Hearing
You should not assume that because someone identifies themselves as deaf that they have no 
hearing. It is important you establish how much hearing an individual has if you are both going 
to effectively communicate. Bear in mind these top tips when communicating with someone 
who is hard of hearing or deaf:

• Make sure you have identified whether the person uses an interpreter, and whether the person 
lip-reads.

• Do not over-emphasise words, or lip movements. This can make it difficult for someone who is 
lip reading to follow what you are saying.

• Make sure your face is lit and that you face the person when you are talking. You must not 
chew gum or cover your mouth when you talk. You must be close enough for the athlete to 
clearly see your face / lips (3 – 6 feet away)

• Ensure that if the person uses an interpreter/signer that you talk to the person not the 
interpreter/signer.

• Learn some basic finger spelling (see http://www.british-sign.co.uk/fingerspelling.htm for an 
introduction to finger spelling).

• Determine your athletes preferred method of communication (lip read, sign language, 
interpreter, etc). Alternatively, written instructions, gestures or demonstrations can be used

• Always check the individuals understanding of any instructions / information given
 

Top Tips: Speech or Language Difficulty
People with speech or language difficulties may not use the spoken word as a primary form of 
communication, or you may find it difficult to understand what they are saying. You should not 
assume that people who have speech or language difficulties have other impairments, or that 
they are unintelligent. Bear in mind these Top Tips:

• Do not ask for information and then finish their sentences. Ask the question and then allow 
time for the person to answer.

• Do not pretend you understand what has been said if you do not, ask them to repeat the 
question.

• If you still do not understand use another form of communication – visual (write it down, 
draw it, point it out, sign language, Makaton [have a look at this website http://www.
findavoice.org.uk/symbolpages/makaton/mak-1.htm], show them the way or ask them to 
show you what they mean). 

Clarity of verbal information is very important, but becomes particularly important for people 
who may base a significant proportion of their actions on that format of communication. 
It might be useful for you to bear in mind some of the following Top Tips:

Top Tips: Blind or Visually Impaired
• Find out how much sight an individual has – do not be afraid to ask how well an individual can 

see. This will enable you to make sure your communication (and provision) is appropriate.

• Ensure the person knows what is around them and who is present.

• Bright and / or contrasting colours will perhaps be helpful for the person to see lockers, doors, 
etc (avoid having doors and lockers the same colour as the walls).

• Ask the person if they want showing/guiding round the environment.

15
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• If the person wants guiding let them hold on to your arm / shoulder, rather than you holding 
on to their arm / shoulder.

• Do not move without informing the individual first.

• Keep background noise to a minimum 

• Make sure you are clear and precise in your provision of verbal information – do not over 
complicate instructions / information, and always check understanding.

• Use other forms of communication as well as, or instead of verbal – Braille (have a look at 
this website http://www.omniglot.com/writing/braille.htm); large print information; guiding 
(allowing the person to place their hand on your shoulder, and walk with them just behind and 
to your side)3; showing the person.

• Always stand facing the light to enable those with limited vision to see more easily

 

Top Tips: Learning Disability
It is always good practice to ensure information is clear and concise. This may become 
particularly significant when transferring information or instruction to individuals who have a 
learning disability. Consider these Top Tips when communicating with athletes and players who 
have a learning disability:

• Ensure that you do not deliver large blocks of information – provide information in small, 
useable blocks.

• Do not finish the person’s sentences, or presume that you know what they mean before they 
have finished talking. Allow an appropriate amount of time for the individual to consider their 
response and give you their answer.

• Do not presume that because the person has a learning disability, they will not be able to 
answer your questions – they probably will. If the individual has a more severe degree of 
learning disability then it may be appropriate to speak to the parent, spouse, or carer as well.

• Treat someone who has a learning disability according to their age, rather than presumed IQ.

• Use simple, uncomplicated language, and learn to use gestures and subtle changes to the 
tone and volume of your voice. This will play an important part in communicating your 
message.

• Always check for understanding. Do not use “do you understand?”, because they may say 
‘yes’ and actually not understand. Ask the individual to demonstrate that they actually do 
understand by asking questions where they have to offer a detailed response 

e.g. “where do you go when you get to the red sign?” 

• Repeat information if necessary and use different forms of communication if appropriate. 
Demonstrations will speak a thousand words.

 3. It is vital that you observe good practice rules here with regard to the safeguarding of children (if the individual is a 
child) or vulnerable persons.

The Equality Act 2010 is a new legislative requirement placed on any organisation who 
employ staff or who carries out a public function or deliver a service to the public. In contrast 
to previous legislation, it puts all strands of equality in one piece of legislation. It provides 
protection in employment, education and in access to goods and services for the protected 
characteristics below.

The Equality Act 2010 covers the following areas:

•	 Disability

•	 Age

•	 Gender (including gender reassignment)

•	 Religion and Belief

•	 Race and Ethnicity

•	 Sexual Orientation

The Equality Act takes a proactive approach and focus on taking active steps to tackle 
discrimination and promote equality. The Act requires public bodies or organisations carrying out 
a public function to act proactively on equality issues and tackle institutional equality-related 
discrimination.

The Equality Act focus is on the following issues:

•	 Eliminate discrimination, harassment and victimisation

•	 Promote equality of opportunity

Remove disadvantage

Meet diverse needs

Encourage participation

•	 Promote good relation

Tackle prejudice

Promote understanding

•	 Strategic duty for public bodies to address socioeconomic disadvantage.

For more information, please go to EHRC’s website www.equalityhumanrights.com 
or the Acas website www.acas.org.uk

Equality Act 2010 
Information
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The 2010 Equality Act does not apply to Northern Ireland, and therefore equality legislation 
remains unconsolidated. However people with disabilities in Northern Ireland are protected 
under the Disability Discrimination Act 1995. 

In addition Section 75 of the Northern Ireland Act 1998 introduced new duties on public 
authorities to promote equality of opportunity and good relations on a range of grounds, 
including disability. 

The DDA recognises that various barriers exist within society which may present practical 
difficulties for disabled persons who are seeking employment, who are currently in employment 
and for many when accessing goods, facilities, services or premises. Accordingly, in order to 
address some of the practical difficulties that these barriers present, the disability legislation, 
unlike other anti-discrimination legislation, creates a positive duty on employers and service 
providers to make ‘reasonable adjustment’ to their policies and premises where reasonable and 
appropriate. 

Unlike the other anti-discrimination legislation, indirect discrimination is not dealt with explicitly. 
Rather in the DDA, it is addressed by the combined effect of the direct discrimination provisions 
and the duty to make reasonable adjustments.

The legislation provides protection in the areas of: 

•	 Employment & vocational training

•	 Goods, facilities & services

•	 Education

•	 Premises, and:

•	 Transport

For further information contact the The Equality Commission for Northern Ireland:
Equality House
7 - 9 Shaftesbury Square
Belfast
BT2 7DP

Telephone: 028 90 500 600
Textphone: 028 90 500 589
Enquiry Line: 028 90 890 890
Fax: 028 90 248 687
Email: information@equalityni.org 

Disability Discrimination Act 
(Northern Ireland Only)

Adapting Physical Education 
and Sport using the Sports 
Inclusion Model and STEPS

Sports Inclusion Model 

18
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How?

Task

Where?

•	 Easier	–	simplify	the	activity
•	 Harder	–	introduce	more	rules
•	 Rotate	roles
•	 Change	rules	to	aid	inclusion,	
 e.g. allow different places to start, no contact rule
•	 Be	flexible
•	 Try	different	ways	of	taking	part,	e.g.	seated,	standing,	lying
•	 Use	different	targets	for	some	children
 

What is happening? (Physical actions)

STEPS

When an activity is modified it is changed to make it easier or harder. One way of looking at this 
modification process uses the STEPS method.

By using the STEPS framework, it is possible to consider a model that can be applied to a 
particular activity to help adapt and modify activities so that all individuals can achieve success 
and have fun.

Space Where the activity is happening?

•	 Level	(height),	e.g.	floor-based	activities	have	different	
requirements from those played on a level surface from seated, and 
ambulant activities

•	 Adaptation	of	playing	area	–	more	space	gives	more	reaction	time,	
less space demands higher mobility and skill level

•	 Length,	height
•	 Distance	travelled
•	 Use	of	zoned	playing	area	to	create	safe	playing	areas	or	areas	

where pupils can be matched on ability
•	 Nearer	or	further	away	targets
•	 Allow	some	children	to	start	at	different	times	or	from	different	

places

What is being used?

•	 Balls
•	 Mats
•	 Flags
•	 Scarves
•	 Feet

•	 Cones
•	 Hurdles
•	 Plastic	

Markers
•	 Ropes

•	 Bean	Bags
•	 Canes	
•	 Soft	

Equipment
•	 Bats

By varying:

•	 Racquets
•	 Size
•	 Shape
•	 Colour
•	 Texture

•	 Weight
•	 Environment
•	 Play	Surface
•	 Indoor/

Outdoor

Travel slower in the air and gives more 
reaction time
Easier to see and catch
Audio as well as visual stimulus
Easier to distinguish from the background 
colour

How does this change the activity?

Balls, e.g.
Lighter
Larger
Softer/slightly	deflated
Noise (i.e. jingle trainer)
Different Colours 

People 

Speed 

By type: 

The pace of the activity?

•	 Independently
•	 In	groups
•	 In	pairs
•	 In	teams
•	 With	friends
•	 With	learning	

support assistant

•	Vary	the	speed	of	the	object	thrown	or	use	a	slower	moving	object	such	
as a beach ball

•	 Use	a	tee	stand	so	the	ball	is	hit	from	a	static	position
•	 Allow	slow	movements
•	 Alter	the	speed	of	play	to	suit	the	individual	players	(ie	heighten	the	net	

to give receiver more time to respond to changes or change rules allow 
one or two bounces)

Who is 
involved?

People in:

•	 Own	space
•	 Big	Space
•	 Small	spaces
•	 Restricted	space
•	 Open	space
•	 Different	mediums	
 (e.g. on poolside or in water)

•	 Different/same	
roles

•	 Different/same	
ability

•	 Different/same	
size

People with: 

Equipment

S

T

P

E

S
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To provide additional support an online resource is available and will provide further information 
on each of the following sections:

Section 1 Perceptions and Experiences

Section 2  Models of Inclusion

Section 3  Understanding your Pupil

Section 4 Communication

Section 5  Legislation

Section 6 Pathways and Competition

Section 7  Further Information 

Candidates can access the online resource by visiting your respective country’s website: 
www.dsni.co.uk
www.fdsw.org.uk 
www.scottishdisabilitysport.com  
and clicking on the link. Your course tutor will provide you with a password which should 
be entered on request. 

Please insert your password in the box below for future reference. 

Candidate Password 

Open
Sports participation, training or competition without
concession, modification or change.

Modified 
Sports participation, training or competition with appropriate 
adaptions to rules, equipment or setting to facilitate the 
inclusion of children, athletes and players of all abilities.

Parallel
Sports participation, training or competition 
where children, athletes and players are 
grouped according to ability.

Specific/Discrete 
Sports participation, training or competition 
that is unique, developmental, meaningful 
and meets the needs of all participants.

Online Inclusive Resource: 
How to access

Open

Parallel

Specific/Discrete

Modified



Disability Sport Northern Ireland
Adelaide House
Falcon Road
Belfast
BT12 6SJ

Tel: 028 9038 7062
www.dsni.co.uk

Disability Sport Wales
Head Office
Sport Wales National Centre
Sophia Gardens
Cardiff CF11 9SW

Tel: 02920 334923
www.fdsw.org.uk

Disability Sport Wales Education and Training
Deeside Leisure Centre
Chester Road West
Queensferry
Deeside, Flintshire CH5 1SA

Tel: 02920 334919
e&t@fdsw.org.uk

Scottish Disability Sport
Caledonia House
South Gyle
Edinburgh
EH12 9DQ

Tel: 0131 317 1130
Email: admin@scottishdisabilitysport.com
www.scottishdisabilitysport.com

Contact Details


